[bookmark: _Toc172641709]Student Well-Being, Mental Health, and Accommodations: Guide for Yale Instructors

Table of Contents
Overview:	1
Important Links	2
Student Accessibility Services (SAS) and authorized accommodations:	2
Dean’s Extensions (DEs):	2
Instructor Accommodations:	4
Mental Health Support for Students and Instructors	6
Yale College Community Care (YC3):	6
Yale Mental Health and Counseling (YMHC) :	7
Yale Well-Being (Faculty and Staff):	7


[bookmark: _Toc172641710]Overview:

In recent years there has been a significant increase in the number of students requesting accommodations and support in courses. “Accommodations” here means any significant relaxation of the “standard protocols” governing a course that is provided to a specific student or group of students. At Yale, accommodations are provided in various ways by different groups: by the office of Student Accessibility Services (SAS), by the residential college Deans through Dean’s Extensions (DEs), and by the instructors themselves. Similarly, there are a wide range of support and resources available to students – and to instructors – regarding these matters. The purpose of this document is to provide Yale instructors with useful information and suggestions for supporting students and their accommodations.

In what follows we list some key information and recommendations that Yale instructors should know relating to student accommodations, as well as sources of support.  We also describe some approaches that have been tried by Yale instructors related to flexibility and support for students, and the results they have experienced. 

Note that this is a working document: if you have had an experience in and around the classroom that illuminates these issues, please email askpoorvu@yale.edu
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· Student Accessibility Services 
· Residential College Deans Directory
· Yale College Community Care (YC3)
· Yale Mental Health and Counseling (YMHC) or 203-432-0290 to speak to an on-call clinician
· Being Well at Yale


[bookmark: _Toc172641712]Student Accessibility Services (SAS) and authorized accommodations:
Student Accessibility Services (SAS) authorizes student accommodations based on diagnosable physical and cognitive conditions. Instructors are required to honor such accommodations, and SAS will work with instructors to best support students’ needs. 

· SAS interviews each student prior to providing accommodations. This process often cannot be completed within hours, so students need to have some lead time to get an accommodation. SAS can arrange for testing, as required.
· SAS provides students with a letter of accommodation, which the students should forward to their instructors early in the semester, or as soon as the accommodation is granted.
· If a recommended accommodation isn’t applicable to a specific course or course exercise, SAS can consult with instructors and students to devise a solution that provides accessibility and serves the pedagogical goals of the course.
· Example: Attendance flexibility in a class that meets daily or has hands-on/group implications for the intended learning outcome.
· SAS can help schedule/organize accommodations (e.g. time-and-a-half on tests). Students should schedule tests with SAS at least 1 week in advance.
· For graduate and professional students, SAS can play the role of the Residential College Dean (RCD) in some cases, although some schools and programs have other approaches.
· Any accommodations that require specific coordination will be communicated to the instructor with an opportunity for discussion about implementation, if needed.

[bookmark: _Toc172641713]Dean’s Extensions (DEs):
A key feature of undergraduate student life at Yale is the system of Residential Colleges (RCs). Every undergraduate is affiliated with one of the fourteen RCs their whole time at Yale. The RC with which a student is associated can be found through the Yale Directory. Each College has a Residential College Dean (RCD) who serves as the primary academic advisor to the students in that RC. The RCDs know each student individually, are cognizant of the students’ full academic record, and often have a full view of the students’ overall situation. RCDs are a crucial resource for instructors – they welcome information and conversation about their students’ academic progress and status. While RCDs are sometimes bound by confidentiality, they can often provide useful guidance on situations that arise with specific students, and information provided by instructors is crucial for the RCD’s understanding of their students.

One feature of the Yale system is the availability of Dean’s Extensions (DEs) – these are accommodations for specific assignments that can be provided by the RCD. Instructors are expected to honor DEs when they are given. But there are constraints and limitations on DEs that instructors should be aware of.

· DEs can only be authorized in specific and limited circumstances:
· Incapacitating physical or mental health condition
· Death of a family member or comparable emergency
· Observance of religious high holy days 
· Participation in intercollegiate varsity athletic competitions 
· In general, RCDs cannot issue extensions for the following reasons:
· Other extracurricular obligations (e.g., performances or club sports)
· job or grad school interviews
· academic or other conferences
· a crowded midterm schedule or heavy academic (or other) commitments
· family or social events such as weddings and reunions
· technology issues
· end-of-term travel plans.
· When they are physically capable of doing so, students must request DEs before an assignment deadline has passed. In most cases, DEs require a conversation with the dean. DEs may be issued after the deadline has passed, so long as the student requested the extension on time.
· During the semester, instructors may authorize extensions or other kinds of accommodations at their discretion – a DE or SAS accommodation is not required. However, only an RCD can authorize postponement of a final exam, or submission of work beyond the end of the semester.
· DEs must be honored in some way—most often this means accepting late work or offering make-up assignments, but instructors may choose to waive an assignment and/or reweigh other portions of a student’s grade or offer an alternate form of assessment. If such alternatives will be generally used, it is helpful to develop policies in advance and put them on the syllabus. 
· While it is generally the instructor’s discretion whether to excuse absences, some accommodations (DEs or SAS) may involve attendance flexibility (e.g. for religious observances or intercollegiate varsity athletic events) which instructors are expected to approve or honor in some fashion. This may involve recordings or additional options for office hours. If such flexibility conflicts with the instructor’s learning objectives in a class, the instructor should work with the Dean or with SAS to find an appropriate solution.
· Instructors cannot postpone final exams or papers and projects beyond the end of the semester: only the RCD can authorize an absence from exam (ABX) or temporary incomplete (TI). ABXs and TIs are only authorized for a narrow set of specific reasons. 
· ABXs typically result in the student taking the exam at the start of the following semester, although there may be other arrangements for graduating seniors.
· TIs generally include a due date for the course exercise(s) that extends beyond the end of the semester. In both cases, the TI or ABX will be entered into the faculty grade submission form, and replaced by a grade once the student has completed the work.

[bookmark: _Toc172641714]Instructor Accommodations:
Instructors have great leeway to provide accommodations to students during the semester, at their discretion. Instructor accommodations are not restricted in the manner of SAS accommodations and DEs. This can lead to awkward situations, in which an instructor asks the student to obtain a DE or SAS accommodation, while the RCD or SAS advise the student that they should consult the instructor, given the nature of the situation. Students can perceive this as a bureaucratic run-around, which creates added tension at times when the student is already under pressure. 

Supporting student requests for accommodations can present serious challenges for instructors. Specific kinds of accommodations can create significant extra work for instructors (e.g. creating a new test or assignment) and/or impede the progress of the class (e.g. not releasing problem set answers until all students have submitted the problem set). There is also the possibility of significant implicit bias in whether the instructor grants a specific request. Some students may consider it “unfair” when an instructor has granted an accommodation in one case but not in another. We recommend open conversations with students regarding why and how accommodations can make learning experiences equitable for all.  Below we describe some teaching practices that other instructors have found helpful. These are recommendations only – individual instructors should consider these in the context of their specific subject matter, courses, and educational philosophy.

· Built-in grace within course policies. Examples include allowing a specified number of weekly assignments to be dropped without penalty; or a pre-scheduled make-up exam that students can take either if they missed the first exam, or if they simply want to improve their grade. These should be explicitly noted in the course syllabus, and students should be reminded of the relevant provisions at key moments as the semester proceeds. The advantage of this approach includes equal accommodations for all students for any reason – the instructor does not have to evaluate specific cases. This both dramatically reduces the burden of evaluating student requests for accommodations, and is perceived by students to be “fair”, as it also benefits students who may not require significant accommodations. There are some challenges: students who are doing well in the course may reduce their effort by taking advantage of these opportunities, while students who are struggling may use up all opportunities before the end of the semester, and then appeal for further accommodations. Instructors will need to evaluate such options considering the specific learning goals of their courses.
· Opportunities for low-stakes conversations. Surprisingly few students take advantage of “office hours” – some first-year students do not even know what this term refers to. More encouragement to converse outside the classroom than instructors expect may be necessary to get students to engage. It can be useful to promote (and in smaller courses perhaps even require) a variety of different options for informal conversations with students. Options beyond standard office hours include conversations before or after class, or in student spaces like dining halls. Even a single brief one-on-one conversation with an instructor or TF may make students more likely to engage strongly with the course material, and more deeply with the instructors.
· Working with distressed students. Students sometimes come to instructors with difficulties that extend beyond their coursework; sometimes instructors become aware that a student is struggling with a course, or with life more generally. It is often hard for instructors to know what to do in such situations: we are not trained counselors or mental health experts. The following are some best practices for instructors in dealing with distressed students.
· Responding to distress. If a student appears to be in distress, it is helpful to recognize that (e.g. “you seem to be having real difficulty…”) and if they open up, to acknowledge the implicit trust (e.g. “thank you for bringing this situation to my attention”). If the situation of the conversation doesn’t allow for sufficiently deep discussion (e.g. a conversation after class with other students around) it can be helpful to recognize the importance of the situation by asking whether the student can continue the conversation in office hours, or by setting up another meeting time soon.
· Referring to other sources of support. It is often useful to inquire whether they are addressing their issues with others – are they in contact with their RCD or other faculty members, with any sort of therapy, do they have a tutor, have they worked with SAS or YC3, etc. An explicit recommendation from an instructor that a student access other sources of support can be critical, but it is also important that the instructor not appear to brush off the concern themselves.
· Initiating and following-up conversations. A quick email expressing concern and encouraging the student to come talk if they wish to do so, or to follow up an in-person conversation, can be a valuable step.
· Respecting the “zone of helpfulness”. This concept refers to the ideal range of engagement with students. Rejecting all interaction other than on specific details of the course is perhaps too restrictive and unfeeling – on the other hand, it can be overwhelming and perhaps even dangerous to become deeply involved in the inner life of a distressed student. One key guideline is that “secret keeping” is strongly discouraged – an instructor should try to avoid situations in which they are the only person who knows about some important aspect of a student’s life.
· Helping students to access other resources. It is often important to help students access help that goes beyond what the instructor can provide. This can also be a crucial step in avoiding secret keeping. Asking if it would be OK to help the student connect with other resources can be a good approach. In some cases, it is useful to sit with the student as they go on-line to make the initial contact (e.g. with the Y3C program or Mental Health & Counselling, details of which are described below).
· Setting boundaries. Instructors should consider their own boundaries, and explicitly communicate them to students, for example on the syllabus. The students themselves often appreciate this, as they may be unclear on what is acceptable – knowing the instructor’s boundaries can encourage them to interact within those boundaries, as well as avoid intruding in inappropriate ways. It can be useful to couple suggestions about when and how to contact the instructor with guidelines on when not to do so. For example, instructors who welcome email inquiries about the material might say that on the syllabus and in class, but also explicitly pair it with such guidelines as “please do not expect a response to questions sent in after 4pm the afternoon before a test” or “…on weekends” or “…in less than 24 hours”, or other appropriate limits.
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In addition to formal accommodations, there has also been a surge of students needing support regarding mental health and/or psychological disabilities. Here are some important resources at Yale to help students and instructors receive mental health support. 
[bookmark: _Toc172641716]Yale College Community Care (YC3):
Yale College Community Care (YC3) is a short-term drop in mental health and well-being program.  Typically students can be seen within 48 hours by a member of the team. YC3 is not a crisis service, and all mental health crisis or safety issues would still go to YMHC at 203-432-0290

· There are 2 sides of the program:
· College Care Clinicians: are licensed clinical social workers and psychologists who are available to meet with students and provide short term therapy. The YC3 clinicians are part of the Mental Health and Counseling staff, and meetings with them are confidential.
· Community Wellness Specialists: are available to meet in the residential colleges with students who want to work on practical strategies for overall well-being. They are part of Yale College’s Student Affairs Office and work together with heads, deans, first-year counselors, and peer liaisons as members of the residential college’s support team. The tools and approaches they offer can be used alongside therapy or on their own. The YC3 specialists can also connect students to other resources throughout the university.
· Students can sign up directly through YC3’s website. 
· YC3 team members can assist students who are thinking about pursuing more formal, ongoing therapy through Yale Mental Health and Counseling and other resources on campus such as SAS, Poorvu, Cultural Centers, OEO etc. Meetings with YC3 team members can sometimes serve as the intake meeting for YMHC therapy, thus moving along a process that sometimes has daunting waiting times.
[bookmark: _Toc172641717]Yale Mental Health and Counseling (YMHC) :
Yale Mental Health & Counseling (YMHC) provides free, confidential mental health treatment to members of the Yale community. Services include individual therapy, group therapy, and medication management. Students can call to schedule an intake at 203-432-0290.

· In urgent situations, any student can ask to speak to the on-call clinician, 24 hours a day, 365 days a year. To reach the on-call clinician call 203-432-0290.
· Embedded clinicians, in both the graduate and professional school and in collaboration with Yale College through YC3, are also available for drop-in appointments.
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Yale’s Well-Being benefits offer short-term support to help faculty and staff through a challenging life event or everyday concern. 

Eligible staff, faculty, post-doctoral associates and fellows, and Local 33 PhD graduate students and their household members have access to Emotional Wellbeing Solutions (Employee Assistance Program) provided through Optum. Enrollment in the university medical/dental/vision plan is not required to participate. 
 
The benefit provides:
 
· Up to six free, confidential counseling sessions per issue—24 hours a day, 7 days a week.
· Virtual or in-person session with our dedicated counselors, Dr. Amy Sceery and Rebecca Colasanto. Appointments can be scheduled through the portal. 
· Call 866-416-6586 or Optum’s website: liveandworkwell to learn more. Browse resources as a guest using access code YaleSB (no registration required)
· Capture your mood or manage stressful situations using the Self Care App.
· Talkspace helps you engage with a licensed therapist, 24/7, via text, voice, or virtual video message. Call 866-416-6586 to obtain a one-time authorization code prior to registering.
· Coaching+ is a structured program that utilizes the principles of Cognitive Behavioral Therapy presented in a series of progressive weekly modules. This structured, coach-led program is designed to meet the needs of members 18 and older who need help managing symptoms of depression, social anxiety, or general anxiety, and want to learn coping skills. Learn more at ableto.com/exploremore. 

Being Well at Yale

Being Well at Yale is the university’s well-being program for faculty and staff. 
· The holistic program provides resources and education on topics such as mindfulness, positive psychology, stress reduction, Mental Health First Aid, nutrition, movement, health coaching, and tobacco cessation support. 
· The Being Well at Yale website provides a list of featured programs.
· Department wellness scholarships are available to support grassroot events to create a culture of well-being on campus.

Yale Work + Life

The university is deeply committed to developing responsive work environments that support obligations to home and community and changes that accompany various life stages.

· Your Work + Life benefits help you balance the multiple responsibilities associated with work, academic, and personal life.

